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RSA ACADEMY ARROW VALE 

SEN, Disability, and INCLUSION POLICY 2021 
“No Child Left Behind.” 

 

“High quality teaching that is differentiated and personalised will meet the individual needs of the majority 
of children and young people. Some children and young people need educational provision that is additional 
to or different from this. This is special educational provision under Section 21 of the Children and Families 
Act 2014. Schools … must use their best endeavours to ensure that such provision is made for those who 
need it. Special educational provision is underpinned by high quality teaching and is compromised by 
anything less” (Code of Practice – January 2015) 
 

“All teachers are teachers of pupils with special educational needs. Teaching such students is therefore a whole 
school responsibility, requiring a whole school response” (DfES - 2001 / Ofsted 2014) 
 

“Leaders take on or construct a curriculum that is ambitious and designed to give all learners, particularly the 
most disadvantaged and those with special educational needs and/or disabilities (SEND) or high needs, the 
knowledge and cultural capital they need to succeed in life” (Ofsted May/Sept 2019 Ref: 313 > 317) 
 
COMPLIANCE  

This policy complies with the statutory requirement laid out in the SEND Code of Practice 0 – 25 (January 
2015) and has been written with reference to the following guidance and documents: 

➢ Equality Act 2010: advice for schools DfE Feb 2013 – including students with Disabilities 
➢ Children and Families Act (2014) – Part 3; Schools SEN Information Report (2014) - Regulation 51, Part 
 3, section 69(3)(a) of the Act 
➢ Supporting Students at school with medical conditions (August 2017) 
➢ Mental Capacity Act Code of Practice: Protecting the Vulnerable (2005) 
➢ Working Together to Safeguard Children (July 2018)     
➢ The Worcestershire SEND Local Offer which includes the Graduated Approach response / and the 

Worcestershire SEND Action Plan (October 2018) & the Worcestershire SEND Improvement Boards 
Updated Plan (17th October 2019) 

➢ Ofsted Framework (May 2019 – updated September 2019): 
https://www.gov.uk/government/publications/education-inspection-framework 
 

RATIONALE  
RSA Arrow Vale is committed to making ‘reasonable adjustments’ (Code of Practice 2015) towards ensuring that 
the necessary provision is made for every student in the schools’ communities. The Academy is passionate about 
inclusive education for all and welcomes a diversity of culture, religion, and intellectual ability, striving to meet 
the needs of all young people from aged 13-19 with a learning difficulty, disability, disadvantage or special 
educational needs.  
The Code of Practice (2015), states that all children and young people are entitled to an education that enables 
them to make progress so that they:  

• achieve their best  
• become confident individuals living fulfilling lives, and  
• make a successful transition into adulthood, whether into employment, further or higher education or                  
training.  

https://www.gov.uk/government/publications/education-inspection-framework
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The Trust believes that all children with a Special Educational Need (SEN) must have their needs recognised and 
assessed, with appropriate and timely intervention put into place. All staff have due regard to general duties to 
promote disability equality. The Trust strives to deliver appropriate curriculum to:  

• Provide suitable learning challenges 
• Meet the students diverse learning needs  
• Remove the barriers to assessment and learning  
 

OBJECTIVES  
Provision for students with SEN is a whole school matter. In line with the Code of Practice, all schools within the 
Trust will:  

• Identify and address the SEN and/or disability of the students we support.  
• Use our best endeavours / reasonable adjustments to ensure that a child with SEN gets the support 

               they need.  
• Ensure that all students with SEN are offered full access to a broad, balanced, and appropriate 
mainstream curriculum that sets high expectations for every student whatever their prior attainment.  
• Provide for the individual needs of all students with SEN and ensure their progress in mainstream 
education, alongside students who do not have SEN, to maximise their achievement. 
 • Ensure that the needs of students with SEN are identified early, assessed, provided for, and regularly 
reviewed. 
 • Take the views, wishes and feelings of the young person into account, and involve them as fully as 
possible in decision making about their own education. 
 • Work in partnership with parents/carers to enable them to make an active, empowered, and informed 
contribution to their son/daughter’s/young person’s education.  
• Designate a teacher responsible for the coordinating of SEN provision i.e., the SENCo 

 
Inclusion Lead & SENCo: Mrs Claire Round – B.Ed Hons (1984); NASCO Award – Worcester University (2010); 

CPT3A/CCET (2013); Member of British Psychological Society (2013) 
 cround@arrowvaleacademy.co.uk – 01527 526800 
 
SEND Lead Teacher: Quality First Inclusive Teaching – Miss Cat Jarvis – cmjarvis@arrowvaleacademy.co.uk 
 
HLTA: Mrs Samantha Lune – EHCP co-ordination / Progress Curriculum - slune@arrowvaleacademy.co.uk 
HLTA: Mrs Hannah Alabaster – Library Resource Centre and Speech & Language provision; English Department 
Link halabaster@arrowvaleacademy.co.uk 
Emotional Well-Being and Intervention Co-Ordinator: Ms Sallianne Curtiss - scurtiss@arrowvaleacademy.co.uk 
 
SEN Governor – Mr. David Arnold:  
The SEN Link Governor will support the schools’ objectives by monitoring compliance and evaluating the 
effectiveness of provision. The Link SEN Governor will meet with the Inclusion Lead & SENCo termly to consider 
the vision for the year, strategies, current situations, and future outcomes through provision mapping, possible 
reviews through needs analysis and will report back the to the full LAGB at least termly.  

• The SEN Link Governor will support the schools’ objectives by monitoring  

SLT LINK – Vice Principal – Elena Kkama: ekkama@arrowvaleacademy.co.uk 
 
WORCESTERSHIRE LOCAL OFFER – Please follow this link https://www.worcestershire.gov.uk/sendlocaloffer 
(Regulation 53 - Part 4) 
Worcestershire SEND Action Plan (October 2018) & the Worcestershire SEND Improvement Boards Updated Plan 
(17th October 2019). Please follow this link > 
http://www.worcestershire.gov.uk/info/20546/local_offer_news_and_updates/1614/send_inspection_and_pe
er_review/1 
 
ABBREVIATIONS – please see attached document with explanations to assist with this document (Appendix D) 
 

mailto:cround@arrowvaleacademy.co.uk
mailto:cmjarvis@arrowvaleacademy.co.uk
mailto:slune@arrowvaleacademy.co.uk
mailto:halabaster@arrowvaleacademy.co.uk
mailto:scurtiss@arrowvaleacademy.co.uk
mailto:ekkama@arrowvaleacademy.co.uk
https://www.worcestershire.gov.uk/sendlocaloffer
http://www.worcestershire.gov.uk/info/20546/local_offer_news_and_updates/1614/send_inspection_and_peer_review/1
http://www.worcestershire.gov.uk/info/20546/local_offer_news_and_updates/1614/send_inspection_and_peer_review/1
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RSA ACADEMY ARROW VALE POLICY FOR SPECIAL EDUCATIONAL NEEDS AND INCLUSION 
Our vision: “NO CHILD LEFT BEHIND” 
Every young person should be given the best chance to succeed in life, to access an inclusive education, make 
progress and achieve their goals, through high expectations, aspirations, and student voice. It is part of the fabric 
of this academy that we are all different. Regardless of who they are, where they come from, what their 
background is, students will leave this school with the qualifications, self-confidence, and self-belief to be 
successful post 16 / post 18, equipped for the world of work, and to be a successful adult in their local community. 
 
“All teachers are teachers of students with special educational needs.” 
RSA ACADEMY ARROW VALE is committed to providing an appropriate and inclusive high-quality accessible 
education to all the students living in our local area.  We believe that all students, including those identified quickly 
and accurately as having special educational needs, disabilities and additional learning barriers have a common 
entitlement to a broad and balanced academic and social curriculum, which is accessible to them, and to be fully 
included in all aspects of school life. 
(Details of our SEN provision can be found in our SEN Information Report on the RSA ARROW VALE ACADEMY 
website) 
 
We believe that all students should be equally valued in school.  We will strive to eliminate prejudice and 
discrimination, and to develop an environment where all students can flourish and feel safe.  
RSA ARROW VALE ACADEMY is committed to inclusion and quality first teaching.  Part of the school’s strategic 
planning for improvement is to develop cultures, policies and practices that include all learners.  We aim to embed 
a sense of community and belonging, and to offer new opportunities, acceptance and understanding of learners 
who have experienced and deal daily with their learning barriers and disabilities. 
This does not mean that we will treat all learners in the same way, but that we will respond to learners in ways 
which take account of their varied life experiences and needs/learning barriers. 
 

We believe that educational inclusion is about equal opportunities for all learners, whatever their age, gender, 
ethnicity, impairment, attainment, starting point and background.  We pay particular attention to the provision 
for and the achievement of different groups of learners: 

• All genders & gender identities (LGBTQ+) 

• minority ethnic and faith groups, travelers, asylum seekers and refugees 

• learners who need support to learn English as an additional language (EAL) 

• learners with special educational needs / LPA (Low prior attainment) / learners who are disabled. 

• learners encountering mental health / emotional well-being issues. 

• those who are gifted and talented / HPA (High prior attainment) 

• those who are entitled to the Student Pupil Premium: free school meals / Ever 6 and looked after 
children/asylum seekers. 

• others such as those who have long term medical needs; those who are young carers; those who are in 
families under stress; pregnant schoolgirls and teenage mothers; CIN – Children In Need. 

• any learners who are at risk of disaffection and permanent exclusion / becoming a NEET (Not in Education, 
Employment or Training). 

 

This policy describes the way we meet the need of students who experience barriers to their learning, which may 
relate to sensory or physical impairment, cognition and learning / communication and interaction difficulties, 
mental, emotional or social development, or may relate to factors in their environment, including the learning 
environment they experience in school. 
 
We recognise that students learn at different rates and that there are many factors affecting achievement, 
including ability, emotional state, social reasons, age, previous experiences at their middle schools and individual 
maturity.  We believe that many students, at some time in their school career, may experience difficulties which 
affect their learning and we recognise that these may be long or short term. 
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At RSA ACADEMY ARROW VALE we aim to identify these additional needs as they arise and provide personalised, 
differentiated, inclusive teaching and learning contexts which enable every student to achieve to his or her full 
potential. When planning, we need to provide opportunities for all students.  Students bring different 
experiences, interests, and strengths to the learning environment and these will influence their learning.  
Teachers need to take specific action and plan personalised additional provision to respond to students' diverse 
needs by: 

➢ creating effective differentiated learning environments; ‘different not more’; ‘different not less’ setting 
achievable and aspirational targets for learning and expected / more than expected levels of progress 
‘Going for Gold’; and supporting homework completion. 

➢ caring about mental health and social & emotional well-being; mentoring. 
➢ securing their motivation and concentration. 
➢ providing equality of opportunity through teaching approaches. 
➢ using appropriate assessment approaches. 
➢ monitoring attendance and behaviour (achievements & sanctions) 
➢ providing ‘catch-up’ interventions as required. 

 
Definitions of special educational needs (SEN) and disability  

➢ Definition of special educational needs (SEN)  
A child or young person has SEN if they have a learning difficulty or disability which calls for special educational 
provision to be made for them. A child of compulsory school age or a young person has a learning difficulty or 
disability if they:  
(a) Have a significantly greater difficulty in learning than the majority of others of the same age; or  
(b) Have a disability which prevents or hinders them from making use of educational facilities of a kind generally 
provided for others of the same age in mainstream schools or mainstream post-16 institutions.  
 
Disabled children and young people - Definition of disability 
A child is disabled if he is blind, deaf, or dumb or suffers from a mental disorder of any kind or is substantially 
and permanently handicapped by illness, injury or congenital deformity or such other disability as may be 
prescribed. Section 17 (11) Children Act 1989. 
 
A person has a disability for the purposes of this Act if they have a physical or mental impairment which has a 
long term ‘year or more’ and substantial ‘more than minor or trivial’ adverse effect on their ability to carry out 
normal day-to-day activities (Section 6), Equality Act 2010; Code of Practice 2015. 
 
This definition includes sensory impairments such as those affecting sight or hearing, and long-term health 
conditions such as asthma, diabetes, epilepsy, and cancer. Children and young people with such conditions do 
not necessarily have SEN, but there is a significant overlap between disabled children and young people and 
those with SEN. Where a child or young person with a disability requires special educational provision, they 
will also be covered by the SEN definition. 
 
Supporting Students at School with Medical Conditions (Section 100 of the Children and Families Act – 2014) 
https://www.gov.uk/government/publications/supporting-students-at-school-with-medical-conditions--3 
See APPENDIX B for Policy 
• Students at school with medical conditions will be properly supported so that they have full access to education, 
including school trips and physical education. School leaders and any staff leading trips will consult health and 
social care professionals, students and parents/carers to ensure that the needs of children with medical 
conditions are effectively supported. 

- Whole school statutory training on asthma, diabetic Epipen use and epilepsy will take place.  
- In addition to the educational impacts, there are social and emotional implications associated with 

medical conditions. Students may be self-conscious about their condition and some may be bullied or 
develop emotional disorders such as anxiety or depression around their medical condition. Long-term 
absences due to health problems affect children’s educational attainment, impact on their ability to 
integrate with their peers and affect their general wellbeing and emotional health. 

-  Reintegration back into school will be properly supported so that children with medical conditions fully 

https://www.gov.uk/government/publications/supporting-pupils-at-school-with-medical-conditions--3
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engage with learning and do not fall behind when they are unable to attend. Short-term and frequent 
absences, including those for appointments connected with a student’s medical condition (which can 
often be lengthy), will be effectively managed and appropriate support put in place to limit the impact 
on the child’s educational attainment and emotional and general wellbeing. 

- For students who have medical conditions that require Education and Health Care plans (EHCP), 
compliance with the SEND Code of Practice (2015) will ensure compliance with all the statutory 
elements of care. 

 
RSA ACADEMY ARROW VALE recognises that the inclusion of students identified as having special educational 
needs, disabilities (SEND), medical conditions, disrupted home life, young carers or those with a history of 
safeguarding needs & trauma is an equal opportunities issue, and we will also aim to model inclusion in our 
staffing policies, relationships with parents/carers and the community.  We will try to identify individual barriers 
to learning of students and look at what additional provision we need to make for each identified student or group 
of students. We will provide a clear focus on outcomes for children and young people and especially those with 
Education, Health and Care Plans, anticipating the support they will need and planning for a clear pathway 
through education into adulthood, including finding paid employment, living independently, making healthy 
choices and participating in their community. 
 
Objectives: 
1. To ensure the SEN and Disability 2015 Code of Practice and guidance are implemented effectively across the 

school by making ‘reasonable adjustments’ ‘reasonable endeavours’ as necessary. 
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_
Practice_January_2015.pdf 

2. To ensure equality of opportunity for, and to eliminate prejudice and discrimination against, students with 
SEND – May 2014. 
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/315587/Equality_Act_Ad
vice_Final.pdf 

3. To continually assess and monitor the progress of all students, to identify needs as they arise and to provide 
support as early as possible. 

4. To provide full access to the curriculum* through differentiated planning by class teachers, the Inclusion Lead 
& SENCo, and the Learning Support Staff as appropriate. (*Except where disapplication, arising from an EHCP 
occurs. Disapplication / an alternative curriculum or provision is very rare, and we aim to offer the full 
curriculum to all our students within ‘reasonable adjustment/endeavours’ requirements.) 

5. To provide specific input where possible within available resources, matched to individual needs, in addition 
to differentiated classroom provision, for those students requiring identified additional provision.  

6. To ensure that students with SEND are perceived positively by all members of the school community, and 
that SEND, and inclusive provision is positively valued and accessed by staff and parents/carers.                       

7. To ensure that we can meet the needs of a wide range of students who live in our local diverse community 
catchment area. 

8. To enable students to arrive from middle school following a smooth, well structured, and planned transition 
and then move on from RSA Arrow Vale well equipped in the basic skills of literacy, numeracy, communication 
and social independence to meet educational / vocational demands post 16/18 and have as much 
independence as possible for lifelong learning. 

9. To involve and engage parents/carers proactively at every stage in plans to meet their child/young person’s 
additional needs – to share their knowledge and understanding to embrace a Family Centred System / TAC 
(Team Around the Child); planning and reviewing the local offer, educational and social care provision, 
drawing up individual EHC plans, reviews and reassessments. 

10. To involve and engage the students themselves in their own wishes and aspirations, their own educational 
planning and in any decision making that affects them. Ensure student voice is heard and included in person 
centered planning. 

 
Arrangements for coordinating SEN/Disability SEND provision: 
1. The SENCO / HLTAs will meet regularly (Link meeting weekly and morning briefings with Achievement 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/315587/Equality_Act_Advice_Final.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/315587/Equality_Act_Advice_Final.pdf
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Assistants (AAs) every day) – and formally once a term on a training day(s) to discuss additional needs and to 
review all SEN students / those with student profiles. 

2. At other times, the SENCO / HLTAs will be alerted to newly arising referrals through the Staff Shared Student 
Referral Forms (HUB / SEN Wave 3) / Pastoral Student Support Meetings (Wednesday evenings). SLT will refer 
directly for emergency student placements. 

3. The SENCO / HLTAs will discuss where possible issues arising from within one week of receiving the referral. 
4. AAs keep records of weekly / fortnightly key student meetings / monitoring sessions & liaison with 

parents/carers and teaching staff can also be added onto the students Edulink Communication Log 
5. All reported safeguarding issues are uploaded onto CPOMS (Child Protection Online Management System) 
6. Where necessary, reviews will be held more frequently than twice a year for some students.  
7. Targets arising from Key Worker student passport meetings and reviews will be used to inform and support 

whole class approaches to inclusion, e.g., Teaching & Learning Policy/KASE, differentiation, varied teaching 
styles, individual student strategies / morning briefing student focus. 

8. The SENCO / HLTAs will offer planning / INSET opportunities for SEND student support for every member of 
staff with regard to their curriculum planning as required. 

9. SEND support is primarily delivered by Quality First, Wave 1 teaching by Arrow Vale subject teachers through 
personalised, differentiated inclusive teaching methods.  Additional support is provided by the SENCO / 
HLTAs, and by the Learning Support trained Achievement Assistants (AAs) throughout the school.  This is 
funded from the school’s delegated funding annual budget.  The support timetable is reviewed half termly, 
by the SENCo / HLTAs, in line with current student needs, educational initiatives such as literacy and numeracy 
strategies, exam access arrangements and the budget.  Additional support can be funded through “high need” 
top up funding allocations from Worcestershire County Council LA. This has to be written and requested. 

10. The SENCO, HLTAs, Senior Leadership Team (SLT), Heads of Year / Year Team Leader, DLS, Attendance, 
Safeguarding, (The Hub) and External Professionals & Outside Agencies will all work together as required 

11. Coordinating with the Exams Manager and SLT (TPR), and AA (JHA) with responsibility for exam access 
arrangements, to enable disadvantaged students who have significant needs / learning barriers to succeed 
and achieve their target levels. 

 
Allocation of resources to and amongst students: 
www.provisionmapping.co.uk 
Each year we map our notional spending provision to show the cost of our SEND provision, and how we allocate 
support to each student e.g. From Priority EHCP annual spend overviews down to iPads which may be allocated 
based on need and illegibility of handwriting 
 
 
 
 
Students diagnosed with SEN will be identified has having one / combined neuro-diverse learning barriers from 
four categories of need: 

Cognition and Learning: This is when any student has a specific or delayed learning difficulty associated 
with processing and understanding. It may be that they have a low reading or comprehension age, 
dyslexia, dyscalculia or dyspraxia. 
Communication and Interaction: This is when any student has difficulty with a limited awareness of social 
communication skills and understanding and/or interaction. They may have ASD (Autistic Spectrum 
Disorder) or have SLCN (Speech and Language Communication Needs). 
Social, Mental and Emotional Health: This is when any student displays challenging, disruptive or 
disturbing behaviour, which affects the social and emotional well-being of the student. 
Sensory and Physical: This is when any student has a visual, hearing or multi-sensory or physical 
impairment that becomes a barrier to learning within the classroom or school environment. 
 

 
Identification and Assessment Arrangements, Monitoring and Review Procedures 

• The school’s systems (SIMS / Simon Austin / Laura Pritchard) for regularly observing, assessing, and 

http://www.provisionmapping.co.uk/
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recording the progress of all students are used to identify students who are not progressing satisfactorily 
and who may have additional needs. Baseline and standardised testing are also used. The Graduated 
Approach Response is followed when addressing any gap in a key assessment cycle 

• The school’s system / student linked documents include reference to information provided by: 
o Baseline assessment results (Key Assessment 1, KA2, KA3 & KA4/5) 
o Progress measured against the new proposed “aspects of engagement” (replacing P standards) 
o Standardised screening and assessment tools: NGRT (New Group Reading Test), Star / Accelerated 

Reader – reading levels, Dyslexia Screener, PASS Survey 
o Observations of achievement, behavioural, emotional and social development 
o An existing Education, Health and Social Care Plan (EHCP) 
o Assessments by a specialist service, such as SEND Supported, Educational Psychology, Complex 

Communication Team, the Umbrella Pathway, SALT and CAMHS who are paramount in identifying 
additional needs. 

o Psychometric assessments by Claire Round - SENCo; CCET/CPT3A trained. Entry and exit criteria 
are applied here in line with JCQ Regulations 2020/2021 

o Another school or LA which has identified or has provided for additional needs. 
o Coloured Dots are placed on student exercise books to identify PP & HPA. 
o For identified SEND students, part of the Key worker / AA role is to identify additional needs and 

pass this on to subject teachers via provision mapping passports. 
 

Based on the school’s observations and assessment data and following discussions between the SENCo / HLTA, 
Pastoral Support team and parent/carer, the student may be recorded as needing either: 

1. Differentiated curriculum support within the class and additional support through identified 
Wave 1 provision – (Inclusive Quality First Teaching for all). SEND students are the responsibility 
of every teacher through the Graduated Approach: “Assess, Plan, Do, Review” Cycle 

2. Additional support through Wave 2 Targeted provision – (Additional tailored interventions and 
support programs) to enable students to work at age-related expectations or above) 

3. Additional support through Wave 3 Intensive provision – (Additional highly personalised 
provisions) and considered referral to a Specialist provider. 

4. Wave 4 - Educational Health and Social Care Plan (EHCP) – including a possible “high level need” 
statutory assessment / costed IEP for additional / emergency funding. 

 
 
 
 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

“SEN Support” – RSA ACADEMY ARROW VALE 
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Graduated Approach / Waves of Provision     
 
          

 
 

 
1.  

2.  
3. “All teachers are teachers of students with special educational needs. Teaching such students is therefore a whole 

school responsibility, requiring a whole school response” (DfES - 2001 / Ofsted 2014) 

 
“Leaders take on or construct a curriculum that is ambitious and designed to give all learners, particularly the 
most disadvantaged and those with special educational needs and/or disabilities (SEND) or high needs, the 
knowledge and cultural capital they need to succeed in life” (Ofsted May/Sept 2019 Ref: 313 > 317) 

 
Teachers are responsible and accountable for the progress and development of the students in their class, including 

where students access support from achievement assistants or specialist staff, and a cyclical four stage process – 

Assess, Plan, Do, Review (CoP 6.44 to 6.56) must be followed by all staff. These evaluations and monitoring 

arrangements promote an active process of continual review and improvement of provision for all students. 
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See SEN Information Report for additional explanations 

 
Wave 1 Provision - Inclusive Quality First Teaching for All - Differentiated Curriculum Provision 

 Quality First (Consistently Good > Outstanding) Teaching & Learning; Curriculum Access & 
Differentiation; Assertive Discipline; Positive Classroom Management techniques; School Code of 
Conduct / Behaviour for Learning 

Ref: Teachers’ Standards (2011) - 
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/665520/T
eachers__Standards.pdf 
 
In order to make progress a student may only require differentiation of the plans for the whole class.  The 
differentiation may involve modifying learning objectives and teaching styles and accessing additional strategies 
and assessment methods. 
Under these circumstances, a student’s needs will be provided for within the Wave 1 whole class planning 
frameworks and individual target setting. Successful strategies and additional interventions may be shared or 
accessed via student passports. 
 
Monitoring of progress will be carried out by the subject teacher / Director of Learning & Standards (DLS) and 
used to inform future differentiation within whole class planning. 
The student’s progress will be reviewed at the same intervals as for the rest of the class and a decision made 
about whether the student is making satisfactory progress at this level of intervention. 
The school uses the definitions of adequate progress as suggested in the SEN Code of Practice 2015, that is, 
progress which: 

➢ Challenges and aims to close the attainment gap between the student and their peers. 

Assess 

COP 6.45 – In identifying a 

child as needing SEN support 

the class or subject teacher, 

working with the SENCo, 

should carry out a clear 

analysis of the pupil’s needs 

ANALYSIS 

 

Age related expectations 

Levels / criteria 

Pastoral support 

SEN Shared Area 

Data Manager 

Single category 

SIMS, Simon Austin 

Accelerated Reader 

Fresh Start (phonics) 

Ed Psych reports / CAMHs / 

Umbrella Pathway 

Psychometric testing: e.g., 

WRAT, TOWRE, RAN/RAS, 

DASH, YARC, CTOPP 

Photographic evidence – soft 

target success 

Dyslexia Screener 

EAL needs 

PASS Survey 

Plan 

COP 6.49 – All teachers and 

support staff who work with 

the pupil should be made 

aware of their needs, the 

outcomes sought, the support 

provided and any teaching 

strategies or approaches that 

are required.  

“INTENT” 

 

Teaching & Learning Policy 

KASE 

Curriculum accessible for all 

personalised, differentiated, 

inclusive teaching and learning 

& timetables. 

Co-ownership 

Parent / carer engagement 

Advice from HOY / DLS / SENCo 

/ HLTA / AA as required 

www.provisionmap.co.uk 

Individual Provision mapping 

Passports & planned Target 

setting  

Do 

COP 6.52 – The class or subject 

teacher should remain 

responsible for working with 

the child on a daily basis. 

Where the interventions 

involve group or one-to-one 

teaching away from the main 

class or subject teacher, they 

should still retain 

responsibility for the pupil. 

“IMPLEMENTATION” 

 

Every teacher will be 

accountable and responsible 

for the progress of every 

student. 

Working with and listening to 

students daily – ‘through the 

eyes of the learner’ 

  

Addressing the  

“I don’t get it” syndrome 

Review 

COP 6.54 – The impact and 

quality of the support and 

interventions should be 

evaluated, along with the 

views of the pupil and their 

parents 

“IMPACT” 

 

Student voice 

Key Worker mtgs 

Education, Health & Social 

Care Annual Reviews 

Parent / carer engagement 

Social data 

SIMS, Simon Austin 

Key Assessment Data times 

Revise plan considering impact 

& outcomes 

www.provisionmap.co.uk – all 

provisions reviewed for impact 

& cost 

Attendance 

Behaviour logs – rewards and 

sanctions  

Notional budget 

  

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/665520/Teachers__Standards.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/665520/Teachers__Standards.pdf
http://www.provisionmap.co.uk/
http://www.provisionmap.co.uk/
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➢ Prevents the attainment gap from growing wider. 
➢ Matches or betters the student’s previous rate of progress. 
➢ Ensures full access to the curriculum. 
➢ Demonstrates an improvement in self-help or social or personal skills. 
➢ Demonstrates an improvement in the student’s behaviour. 

 
Where a period of curriculum support has not resulted in the student making adequate progress OR where the 
nature or level of a student’s needs are unlikely to be met by such an approach, additional strategies which are 
included at the Wave 1 level may need to be made. This additional provision would be indicated where there is 
evidence that: 

➢ There has been little, or no progress made with existing interventions 
➢ Additional support is required:  

o to develop literacy or numeracy skills 
o for emotional, behavioural or social development 
o for sensory or physical impairments 
o for communication or interaction needs 

 
There are likely to be two groups of students recorded at Wave 1: 
1. Students who have needs similar to other students with additional needs within the class, e.g., lack of 

phonic knowledge or phonological skills, spelling. 
2. Students whom we consider having more severe or longer term needs that are likely to result in an 

application for further professional advice. 
 
Where needs are similar, it is appropriate to support these students within a group, focusing on the common 
needs.  However, there should be scope within the Wave 1 plan for each student to have an individual target/s. 
Both groups of students will have provision for their common needs in a small group (withdrawal) as well as some 
individualised support for their more unique needs.  Provision will run concurrently with differentiated curriculum 
support. 
 
The group may be taught by the subject teacher and may also be supported by an AA under the direction of the 
member of teaching staff. The responsibility for planning for these students remains with the subject teacher, in 
consultation with the SENCo / HLTAs as/if required. A student receiving additional support at Wave 1 may have 
a Student Provision Mapping Passport. This profile document forms an individual record for the student and 
contains information about what they are good at, seating plan suggestions, school-based observation and 
assessment, a summary of the student’s additional needs / barriers to learning and action / strategies taken to 
meet them, including any advice sought from outside agencies. It also includes suggestions for staff, students, 
parents/carers and states the Learning Support action / targets set to support this student. 
Monitoring will be carried out by the Key Worker. Significant achievements and difficulties will be recorded.  The 
SENCo / HLTAs will look at the monitoring information on a half-termly / termly basis and adjust the provision for 
the student, if appropriate. 
 
Student passport and target reviews are ongoing by all supporting Key Workers (Form Tutors and AAs).  The SENCo 
will oversee the review process along with nominated student Key Workers within the Learning Support. 
Parents/carers and student voice will be invited to contribute and work together to discuss any further provision 
/ intervention. Passports are emailed to all staff who teach the identified student. Home is also sent a copy. 
 
As part of the review process, the SENCo / HLTAs and school colleagues, in consultation with the parents/carers, 
may conclude that despite receiving an individualised programme and/or concentrated support for a considerable 
period, the student continues to have significant needs which are not being met by first quality interventions. 
 
Where this is the case, a decision may be made to make provision at Wave 2 level. 
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Wave 2 Provision - Additional interventions by Directors of Learning and Standards to enable students to work 
at age-related expectations or above leading to progress and impact from relative starting points. 

 External Services input may begin & referral for assessments; observations; evidence collation – 
frequency increases as relevant. 

Provision at this level begins with the increased involvement of DLS / HOY / YTL and the consideration for future 
specialist services.  A variety of support may be offered by DLS, SENCo / HLTA and external services, such as advice 
to the school about targets and strategies, specialised assessment or some direct work with the student. The 
specialist services will possibly contribute to the planning, monitoring, and reviewing of the student’s progress. A 
student at Wave 2 may also have a Student Provision Mapping Passport. 
 
Wave 3 Provision - Additional highly personalised interventions and strategies. Individualised support within 
the context of an inclusive curriculum 

 Increased interventions from SENCo/HLTA and Learning Support Staff 
 Educational & non-educational professionals in assessment; planning & observations. 
 Off-site Alternative Provision 

 
Funded students may have additional provision.  This would be indicated where there is evidence that the level 
and duration of the student’s additional needs is such that the student: 

➢ Continues to make little or no progress in the areas of concern. 
➢ Continues working at levels substantially below that expected of students of the same age. 
➢ Continues to have difficulty in developing literacy and numeracy skills. 
➢ Has cognition and learning needs – this is when any student has a specific or delayed learning difficulty 

associated with processing and understanding. 
➢ Has emotional, mental, behavioural, or social needs which regularly and significantly interfere with the 

student’s or others’ learning. 
➢ Has sensory or physical needs which require additional specialist equipment or regular advice or visits from 

a specialist service. 
➢ Continues to have communication and interaction needs that interfere with the development of social 

relationships and act as a significant barrier to learning.  
➢ A student receiving support at Wave 3 is increasingly likely to have a Student Provision Mapping Passport. 

Monitoring will take place as for Wave 1 & 2 and reviews will be at least on a termly basis.  Provision will run 
concurrently with differentiated curriculum support. Updates to their student passport will take place when 
any intervention for any student occurs. 

 
Beyond Wave 3+ - School request for a statutory “high level needs” RS36 Assessment – an Education Health 
and Social Care Plan (EHCP) 
Education Health and Social Care Plans (EHCP) will provide statutory protection and support for students. 
Proposals include integrating the many services and sectors that work to meet the student's needs. The integrated 
plan will enable education, health, and social care services to work together, to meet the student's needs, and 
remove conflict and contradiction. 
For a student who is not making adequate progress, despite a period of support at Wave 2 and Wave 3, and in 
agreement with the parents/carers, the school may submit a request / costed IEP to the LA to make a statutory 
RS36 Assessment for a “high level need” to determine whether it is necessary to begin an EHCP. 
 
The school is required to submit evidence to the LA whose Moderation of Assessments Panel makes a judgment 
about whether or not the student’s identified needs can continue to be met from the resources normally available 
to the school. This judgment will be made using the Worcestershire LA’s current information: 
http://www.worcestershire.gov.uk/sendlocaloffer 
 
Planning, provision, monitoring, and review processes continue as before while awaiting the outcome of the 
submission. 
 
 

http://www.worcestershire.gov.uk/sendlocaloffer
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Education, Health and Social Care Plan (2015) 
The Government have: 

• Replaced the current statement of SEN or learning difficulty assessment with a single assessment process, 
which is intended to be quicker, more holistic and easier for parents/carers. From this the student will 
receive an ‘Education, Health and Care Plan’, agreed by the family and all agencies involved, including 
education, health and social care. This would apply to children and young people from birth to age 25. 

• Replaced the current SEN categories of School Action and School Action Plus with a single school-based 
SEN category for “children whose needs exceed what is normally available in schools”. Following this, the 
Special Educational Needs Code of Practice has been revised, including guidance on identifying children 
who have SEN and the operation of the new SEN category (September 2014). 

• Given parents/carers of children with SEN statements in EHC Plans the option of a personal budget 
allocated up front to give them greater control over their child’s support. Parents/carers may request that 
the local authority continue to fulfil this role. 

• Changed the law (through the Children and Families Act 2014) to give parents/carers of children with 
Education, Health and Care Plans the right to express a preference for any state-funded school, including 
mainstream or special schools, academies or free schools, and have their preference met by the local 
authority unless to do so would be:  
- unsuitable to the child’s age, aptitude, ability or SEN  
- incompatible with the education of other children in the institution  
- an inefficient use of resources  
 

A student who has an EHCP will continue to have ‘reasonable adjustment’ arrangements as for Wave 1, 2 and 
Wave 3 provision, and additional supports that are provided using the notional budget and any funds made 
available through the “High level needs” top-up funding request submission. 
 
There will still be an Annual Review, chaired by the HLTA i/c EHCPs, to review the appropriateness of the provision 
and to recommend to Worcestershire Local Authority whether any changes need to be made, either to the EHCP 
or to the funding arrangements for the student. 
 
The School’s Arrangements for SEND and Inclusion In-Service Training 

➢ The SENCo / HLTAs attends regular Area and Regional Cluster SENCo meetings to update and revise 
developments in Special Needs Education and Inclusion. National and regional training as relevant / 
appropriate 

➢ Meeting additional needs and inclusion issues are targeted each year through the school’s SIP (school 
Improvement Plan); In-Service training and individual professional development are arranged / matched 
to these targets. 

➢ In-house additional needs and inclusion training is provided through CPD in staff meetings by the SENCo 
/ HLTAs and for AAs in Learning Support. 

➢ All Arrow Vale staff have access to professional development opportunities and can attend additional 
needs or inclusion / SEN training where a need is identified either at an individual student or whole class 
level.  

➢ Learning Support staff are encouraged to extend their own professional development through 
performance management and the SENCo / HLTAs will ensure “tailor-made” training where this is 
appropriate. Termly Dept meetings allow this to happen. 

➢ Safeguarding and Child Protection training is given to all staff, with a particular awareness of, and 
emphasis concerning the vulnerability of SEND, the disadvantaged and any other students. 

➢ EVAC Chair Training for all relevant staff (teachers / support staff) 
 
The use made of teachers and facilities from outside the school, including support services. 

➢ Specialist, direct teaching is used where we do not have the necessary in-house expertise. Their input 
suggests strategies for reasonable adjustments, differentiation, and inclusion. 

➢ In relation to students with Autism / Aspergers and Cognition & Learning / Behaviour barriers, SEND 
Supported are employed to work with students and home. Their reports suggest strategies for 
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differentiation and inclusion. Their Educational Psychologist has also been commissioned for 
intervention assessments. 

➢ In relation to students with physical disabilities, dyspraxia disorders, or severe emotional and 
behavioural difficulties – Chadsgrove (Mark Loveday). 

➢ Teachers from the Complex Communication Team – Autism (Netty Charnley / Jo Chandler) work in 
school free of charge to support some EHCP students.  

➢ Teachers from the local SALT team assist with students with Speech Language & Communication needs 
(Molly Parmenter) 

➢ The SENCo / HLTAs / Student Support Manager, Attendance & Safeguarding Leads liaises frequently with 
a number of other outside agencies (see Directory). Parents/carers are informed / permission agreed if 
any outside agency / external professional is to be involved with their son/daughter / young person. 

   
Arrangements for partnership with parents/carers  

➢ RSA ARROW VALE Academy staff / Learning Support staff and parents/carers will work together to 
support students identified as having additional needs – use of Key Workers / Exam Parents. 

➢ Parents/carers will be involved in the education planning process.  An appointment will be made by the 
SENCo / HLTAs / HOY / YTL to meet all parents/carers whose students are being recorded as having 
additional needs.  The SENCo will attend this meeting if the school or the parent thinks this is 
appropriate. We aim to build a significant TAC “Team Around a Child/ Family” approach and other 
sources of support. 

➢ We can make sure that all parents/carers are given information about SENDIASS as soon as a student 
has been identified as experiencing special educational needs. 

➢ At review meetings with parents/carers we try to always make sure that the student’s voice is heard 
and their strengths as well as areas for improvement are discussed.  Where we make suggestions as to 
how parents/carers can help at home, these are specific and achievable and that all parents/carers go 
away from the meeting clear about the action to be taken and the way in which outcomes will be 
monitored and reviewed. 

➢ Student targets will include targets to work towards at home and parents/carers are always invited to 
contribute their views to the review process.  All Student Passports and reviews can be copied and sent 
to parents/carers after meetings, or on request. 

➢ Ideas and materials for supporting learning at home will be discussed and parents/carers may also be 
invited to work alongside students in the classroom where / if this is appropriate. 

➢ Parents/carers evenings provide regular opportunities to discuss concerns and progress.  Parents/carers 
are able to make other appointments on request. 

➢ Regular communication between school and home will ensure that concerns are promptly acted on.  
Where this has not happened, however, parents/carers are able to make a complaint by contacting the 
Principal or, if this fails to resolve the issues, the Governing Body.  Our complaints procedure is available 
through the school website.      

              
Links with other schools/transfer arrangements 

➢ Heads of Year / Year Team Leaders / SENCo / HLTAs / AAs will meet with staff from feeder Middle schools 
prior to students starting school.  Concerns about any learning barriers / SEN needs will be brought to 
attention through a comprehensive transition audit form.  Where necessary further meetings will be 
arranged at the Middle school and as many transition visits as required will be held to ensure the student 
has a successful transition.  

➢ An additional SEN Transition Day is arranged so that high level students can spend extra time with the 
Achievement Assistants and to become more familiarized with their new school. Question & Answer 
sessions for parents/carers are also provided. These are all critically important 

 
Links with Health and Social Care Services, Education Welfare Services and any Voluntary Organisations 

➢ The school regularly consults health service professionals.  There is a School Nurse. Referrals to CAMHs 
Cast / Sexual Health can also be made. Emergency drop-ins can be arranged for individual students. 

➢ Arrow Vale Staff will alert the Designated Safeguarding / Child Protection Officers (Mr. Scott Crane; Mrs 
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Debra Downes, Mr. Ian McNally, Miss Harriet Barnes) if there is a concern they would like discussed, 
considering the possible vulnerability of SEND students. In an emergency – any staff member can make 
a referral to the Family Front Door, as safeguarding is everybody’s responsibility. Referrals to CPOMS 
can be made by any member of staff. 

➢ Miss Francesca McCullough is the Radicalisation & Prevent Lead for the Academy 
 

Inclusion Agenda: 3 main challenges: 
1. Setting suitable challenges – Teachers will set high expectations for every student. They will plan 

stretching work for students whose attainment is significantly above the expected standard. They have 
an even greater obligation to plan and differentiate lessons for students who have low levels of prior 
attainment or come from disadvantaged backgrounds. Teachers will use appropriate assessment to set 
targets which are deliberately ambitious – ‘Going for Gold’; ‘Different not more’. 

2. Responding to students’ needs and  

3. Overcoming potential barriers for individuals and groups of students – Teachers will take account of 
their duties under equal opportunities legislation that covers disability, ethnicity, gender, sexual identity, 
gender identity, and religion or belief. Lessons will be planned to ensure that there are no barriers to 
every student achieving – SEND / EAL / Additional Provision. 

 
➢ Staff at Arrow Vale value students of different abilities and support inclusion. 
➢ Within the school, staff and students will be constantly involved in the best ways to support all students’ 

needs within the school. There is flexibility in approach to find the best placement for each student. 
➢ Within each class, teaching and learning styles and organisation will be flexible to ensure effective 

learning. Grouping to support students identified with additional needs will be part of this process. 
➢ Where appropriate, links with partner special schools can be made (Chadsgrove, Rigby & Pitcheroak). 
➢ Exam access arrangements are in place to ensure all students can access assessments, topic tests and 

internal exams. 

 
Access to the School Environment – (see Equality Policy, Objectives and Accessibility Plan 2019) 

➢ Arrow Vale is a single site school, for approximately 800 students, aged 13-19. The school is built on two 
levels with stairs from ground floor to first floor, several lifts have been installed to assist with curriculum 
access. There are several entrances to the building, which are level or with a gradual ramp, and therefore 
suitable for wheelchair access. Classrooms are accessed by corridors from which there is also wheelchair 
access. EVAC Chairs are situated at the top of staircases. Arrow Vale is a local area school designated as 
full access for Physically Disabled students. 

➢ There are currently three accessible toilets for students or adults with disabilities; and one room has a full 
hoist and bed provision. 

➢ Gender Neutral toilets are also provided. 
➢ There are good safety arrangements for all SEN students.  Our classrooms provide good acoustic 

conditions so that the effects of hearing difficulties are minimised (part-carpeting, curtains, blinds, quiet 
areas).  

➢ The Site Management Team have carried out repairs and maintenance programs which have resulted in 
numerous successful alterations. 

➢ Students requiring equipment / auxiliary aids due to any impairment will be assessed to gain the 
reasonable adjustment support that they require. Specialist teams and their knowledge will be involved 
as required – sensory / accessibility audits (SEND Supported / Chadsgrove).  

 
Arrangements for providing access to learning and the curriculum: 

➢ The school will ensure that all students have access to a balanced and broadly-based curriculum, and that 
the Curriculum’s programs of study are flexible enough to meet every student’s needs. (No student will 
be excluded from any learning activity due to their impairment or learning difficulty unless it is clearly of 
benefit to that individual and leads towards inclusion). 

➢ Learning opportunities will be absorbing (Teaching & Learning Policy/KASE), rewarding and effectively 
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differentiated and the teaching styles will be diverse. 
➢ Staff will work in a way to avoid the isolation of the students they are supporting, and will encourage 

peer tutoring, feedback, assessments, and collaborative learning. 
➢ Schemes of learning are in place and are differentiated to include appropriate learning outcomes for all 

students.  
➢ Differentiation takes a variety of forms within teacher planning. Learning outcomes / intentions are 

always made explicit and then activities may be adapted or planned separately as appropriate. 
Alternative methods of responding or recording can also be planned, for where this is appropriate. 

➢ Students with sensory or mobility impairments or a specific learning difficulty may access the curriculum 
through specialist resources such as ICT where this is appropriate e.g., iPad / Read/Write software / 
Immersive Reader / human reader or scribe / zoom text / coloured paper & overlays / coloured books 
(Dyslexia Friendly). 

➢ The school will ensure through best endeavours that the “hidden curriculum” and extra-curricular 
activities / offsite local, national, and international trips are barrier free and do not exclude any students. 

➢ Exam Access Arrangements and psychometric assessments will endeavour to ensure that students are 
not at a significant disadvantage when taking external exams and reflects their normal way of working. 

➢ Arrow Vale also has a house at the end of the school site converted to a Teaching & Learning resource area. 
Students can be referred to the HUB for a variety of individual / personalised reasons. This is constantly 
reviewed 

➢ The Youth Centre which is attached to Learning Support is also used for more vulnerable students who find 
break and lunchtime a sensory challenge in mainstream. The Youth Centre is also used for external exams 
and the application of exam access arrangements.  

 
Access to Information 

➢ All students requiring information in formats other than print have this provided (e.g., if we ever have 
a student who uses Braille, this would be provided). 

➢ We adapt printed materials so that students with literacy difficulties can access them or ensure access 
by pairing students/peer support/extra adult support/use of task management boards. Enlargement to 
appropriate text size, coloured books or overlays. Dyslexia friendly books in the Library. 

➢ We provide alternatives to paper and pencil recording where appropriate or provide access through 
peer/extra adult scribing e.g., Read/Write software, Immersive Reader. iPads may also be allocated. 

➢ Arrow Vale uses a range of assessment procedures within lessons (such as taping, role-play and 
drama, video, drawing) to ensure students with additional needs can demonstrate their achievement 
appropriately. 

 
Admission arrangements 

➢ Students with an EHCP can indicate school preference and this is prioritised. No discrimination will be 
made for any student with a disability. 

➢ Students with additional educational needs are considered for admission to the school on the same 
basis as for students without additional educational needs. 

➢ Students are allocated to each form by age and gender to ensure that there is parity between all forms. 
Students identified, prior to joining our school, as having additional needs will also be matched to each 
form to ensure a balance of both provision and opportunity. 

➢ No child or young person with a disability shall be discriminated against for admission. We have had 
many disabled students and over time, best endeavours have been made to make reasonable 
adjustments to allow almost whole school access for students 13-18. 

➢ Admission can be on a part-time basis for the first few weeks. These arrangements are flexible to cater 
for individual needs. 

➢ Prior to starting school, parents/carers of students with an EHCP pending will be invited to discuss the 
provision that can be made to meet their identified needs. The HLTA i/c EHCPs and the SENCo will 
endeavour to attend the Year 8 Annual Review the preceding year to entry. 
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Incorporating disability issues into the curriculum: 
➢ The Learning 4 Life curriculum includes issues of disability, difference, and valuing diversity. Advice will 

be sought from disabled people’s organisations on appropriate resources if required. 
➢ The Library Learning Resource Centre resources are reviewed to ensure they include books that reflect 

the range of “special educational needs” issues and come from a disability equality perspective, and 
priority is given to the ordering of books with positive images and a positive portrayal of disabled people 
as they become available. There are appropriate level books for any reading age, and age-appropriate 
content. There is also a Dyslexia friendly book zone. 

 
Listening to disabled students and those identified with additional needs: 

➢ Arrow Vale encourages the inclusion of all students in the School Council / Student Panel Meetings and 
other focus consultation groups. “Time to Talk” is available at form time / as required. 

➢ We aim to include students in their target setting and encourage and support them to take an active part 
in their annual / looked after reviews, through preparation, and making the information and meeting itself 
accessible and unintimidating. 

➢ The staff have on-going training opportunities available to them through their performance management 
on issues relating to questioning, communication / oracy and listening skills. 

 
Working with disabled parents/carers: 

➢ Arrow Vale recognises that there could be several disabled parents/carers of students within the school, 
and we work to try to ensure they are fully included in parents/carers activities. We also make sure 
that we hold parents/carers meetings in a room or area that is accessible. Staff will meet them there 
for their pre-arranged evening appointments. 

➢ Drop-Ins / Coffee Mornings are welcomed. 
 
Disability equality and trips or out of school activities: 

➢ Arrow Vale makes all trips inclusive by planning and using accessible places. We aim to make reasonable 
adjustments to take all students who wish to attend any trip or residential trip – local, national, or 
international. AA support / personal care is provided for individual students as required. 

➢ All students are welcome at our afterschool activities and we try to rearrange “SEND” transport as 
necessary e.g., PE Festivals that can involve Boccia / Football / Wheelchair Basketball tournaments. 

 
Evaluating the success of the School’s SEND and Inclusion Policy: 
Every year, we analyse the data we have on the percentage of our students with very low attainment at the end 
of their key stage, compared to the percentage in similar schools. We also analyse data on behaviour: major 
behaviour incidents and exclusions (including The Hub visits). We use this analysis to help us plan our provision 
map. At the same time, we set new targets for the year ahead, aiming for: 

➢ A reduction in the percentage of students with very low attainment. 
➢ An increase in the percentage of students recorded as having special educational needs attaining Level 

3 / age related expected at the end of KS3; New 9-1 levels; 3 and 4 levels of progress in English and 
Maths, EBACC qualifications over two Key Stages; and Progress 8 / Attainment 8 scores. 

➢ A reduction in behaviour consequences / incidents and fixed term exclusions / reduction in behaviour 
points 

➢ A reduction in low attendance %’s 
➢ We report progress against these targets to the Governing Body. 
➢ For the Governors’ Report, the SENCo will provide information to the governing body as to the numbers 

of students receiving special educational provision through SEN Support and Statements / Wave 1, 2 or 
3 / 3+ Provision to EHCP as well as any students for whom a statutory “high level needs” RS36 Assessment 
has been requested. The number of students transferring to or from each type of provision will be noted. 
The Principal will report on any whole school developments in relation to inclusion, at the same time, 
and will ensure that Governors are kept up to date with any legislative or local policy changes. 

➢ The SENCo will meet with the Link SEND Governor to discuss Inclusion and current SEND concerns. 
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➢ Individual targets for students with additional needs will be reviewed through provision mapping 
passports and targets. 

➢ Whole school monitoring, scrutiny and evaluation procedures will include sampling of work and 
observations. Outcomes pertinent to SEND provision and planning will be taken forward by the whole staff 
and used to build upon successful practice. 

➢ Scrutiny each August post GCSE results day to ensure prevention of NEET > improving post 16 / post 19 
links and outcomes.  

➢ The SEN, Disability and Inclusion policy / SEN Information report will be reviewed annually. 

 
Dealing with complaints: a copy of the Complaints Policy is available on the school website.  
➢ If a parent wishes to complain about the provision or the policy, they should, in the first instance, raise it 

with the SENCo / HLTAs, who will try to resolve the situation. 
➢ If the issue can be resolved within 10 working days, the parent can submit a formal complaint to the 

Principal / Chair of Governors in writing or in any other accessible format.  The Principal will reply within 
10 working days. 

➢ Any issues that remain unresolved at this stage will be managed according to the school’s Complaints 
Policy.  This is available from the school website. 

 
 
➢ APPENDIX A: SEN Information Report 2021 
➢ APPENDIX B: Supporting Students in school with Medical Conditions.  
➢ APPENDIX C: Accessibility Plan 2019 to 2022 (links to Equality Policy and Objectives) 
➢ APPENDIX D: Abbreviations 
 

Other Related Policies / documentation:  
Medical Policy 
Equality Policy - Equality Act 2010 
Safeguarding & Child Protection / Code of Conduct / Keeping Children Safe in Education 
Behaviour Policy 
Anti-Bullying Policy 
The National Teacher Standards 2012 
Health & Safety 
E-Safety (currently being reviewed) 
Ofsted Framework (May/September 2019) 
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